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1 Introduction (TRACE Team)  

 

Dear teachers and librarians, 

These Guidelines for teachers and librarians are a part of TRACE Educational Package. They 

are the result of the first intellectual output of the project Traditional Children’s Stories for a 

Common Future – TRACE.1 The aims of the TRACE project are based on a European reference 

framework of key competences for lifelong learning. Through the project, we are contributing 

to raising the awareness of the importance of Europe's cultural heritage through education and 

lifelong learning, supporting skills development, social inclusion and critical thinking. 

The project lasted from 1st September 2018 until 31st July 2021 and it was carried out by six 

partners from Croatia, Greece, Latvia and Spain. 

The Guidelines aim to provide some new ideas and skills, collaborative and innovative practices 

based on our workshops, which can be used and adapted in your everyday work. Through the 

Guidelines we wanted to share our experiences and results of the project with teachers, 

librarians and educational experts, as well as with the general public. Educational package with 

its innovative educational approaches will help teachers to imbed and improve the curriculum 

in their schools. For librarians it can be an opportunity to upgrade and improve their services 

for children. The educational system in the EU, including non-formal education, is committed 

to popularizing less-known EU writers and less-known EU traditional children’s stories. 

Considering that your daily work is based on working with the children and for the children, 

your role in their life is irreplaceable because you are teaching them to understand the world 

they are living in, you are introducing them to other cultures and their traditions and last but not 

the least you are showing them how to use what they have learned and how to develop critical 

thinking. Only educated, self-confident and thinking oriented young people can change the 

world and make it a better place for future generations. 

Why did we choose a traditional children’s story? We chose it because every traditional 

children’s story has some ethical lesson, it teaches children about life, moral values, choices a 

person has in life and through it children can get to know more about specific topics. Traditional 

                                                           
1 This is an Erasmus+ co-funded project. Available from: http://www.trace-portal.eu/ 

 

http://www.trace-portal.eu/
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stories, fairy tales are an important part in the life of every child. They are also the natural way 

of thinking and rethinking about some ethical issues from early school age.  

We also wanted to encourage children to read because by reading we upgrade and develop 

ourselves as persons and as participants in society. By encouraging reading we create a better 

reader, a critical reader, a person who thinks and expresses his/her own opinions and attitudes, 

and such a person can contribute to the development of society. 

At the end, we have only one message for you – read the stories, use them and share them with 

others to the joy of all of us aware of the value of the knowledge-based society.  

Your TRACE team 

 

TRACE team in Corinth (Greece, September 2019) 
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2 About the TRACE Project (Bruno Ćurko, Petit Philosophy) 

 

The main aim of the TRACE project is to promote original European children’s stories to 

European children. The main coordinator of the project is the National and University 

Library in Zagreb2 (NSK) from Croatia. Croatian partners are the Josip Pupačić Primary 

School Omiš3 and the Association for Supporting of Informal Education, Critical 

Thinking and Philosophy in Practice “Petit Philosophy”.4  

 

 

 

 

 

                                                           
2 The National and University Library in Zagreb is a public institution of national importance, which 

conducts library activities and provides reference services as the national library of the Republic of 

Croatia and the central library of the largest Croatian university, the University of Zagreb. The Library 

also carries out scientific, research and development activities with the primary purpose of organizing 

and developing the Croatian library system. 
3 The Josip Pupačić Primary School has existed from 1913 under different names. The School is situated 

in a historical town Omiš, located on the mouth of the River Cetina, under the Omiška Dinara mountain. 

The name of the school honours the famous Croatian poet, Josip Pupačić, who was born in Slime, a 

small village in the vicinity of Omiš. His best known poem More (The Sea) has become a part of the 

school’s visual identity because the school is located in the centre of the town, some 100 meters from 

the sea on one side and the mouth of the River Cetina on the other side of the so-called peninsula Punta. 
4 The aim of the Association is to encourage, promote and develop critical thinking in children, youth 

and adults through argumentation and communication skills, it encourages informal education to provide 

innovative and accessible ways of learning, promotes and develops volunteering and international 

cooperation of NGOs and other institutions, and raises the level of awareness of the need to apply the 

philosophy in practice in order to develop civil society. Activities: promotes and improves the 

development of critical and creative thinking, promotes lines of expressing one’s opinions and 

communication skills, organizes seminars, lectures, conferences and public forums in the field of 

education sector, philosophy with children, critical thinking, encourages activism in the local 

community, promotes civic initiatives, public information to individuals and groups about the 

possibilities through NGOs and the creation of citizens’ initiatives and the realization of common 

interest. 
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TRACE partner from Spain is the Euro-Arab Foundation for Higher Studies (FUNDEA)5. 

The University of Peloponnese, Faculty of Social and Education Policy6 is TRACE partner from 

Greece. Last but not least is our Latvian partner the Association Creative Ideas.7 

 

 

 

 

 

TRACE project goal is to introduce to target group, teachers and librarians who work with 

children from age 6 to age 12, as well as to wider audience, in all the EU countries, traditional 

children's stories from partners' countries. Indirectly target group are children from 6 to 12. 

Through this aim children, teachers, educators and librarians will get to know more about EU 

                                                           
5 The Euro-Arab Foundation for Higher Studies (FUNDEA) is a non-profit research, education and 

cultural institution – foundation – that has its origins in a European Parliament resolution of March 30th 

1984 (published in the Official Journal of the European Communities on 30th April ‘84). Located in 

Granada (Spain) and ruled by a joint Board of Trustees chaired by the Spanish Ministry of Education, 

General Secretary for Universities, the Board of Trustees is further composed of two representatives 

from the University of Granada, two from the Ministry of Education and from the Government of 

Andalusia. FUNDEA is a highly specialized institution that works within the fields of cooperation, 

training and research, creating a space for dialogue and collaboration between the countries of the 

European Union and Arab countries on the one hand, and between the European Union social and 

institutional actors and Arab and Islamic communities’ agents on the other hand. 
6 The Faculty of Social and Education Policy, located in Corinth, was established in 2003 and considers 

as its prime mission the contribution to the advancement of knowledge in the social sciences, in the 

areas of social and education policy, through academic teaching, and policy- and practice-orientated 

research. Emphasis is given to subjects on human and citizenship rights, as specified in the EU policy 

framework, on social security and social protection policies, the development of institutions of the 

welfare state, the role of the education system in promoting these goals through lifelong learning, adult 

and continuous education, and through the design and implementation of new social and education 

policies. The Faculty is committed to equip its students with the necessary knowledge, skills and 

qualifications that will enable them to successfully seek professional careers in the labour market, as 

well as to provide them with appropriate qualifications for postgraduate studies and research. 
7 Creative Ideas is a non-governmental organization from Latvia. We provide informal youth and adult 

education and specialize in culture, education, society integration and rural development. We provide 

training and mentoring, organize art exhibitions, competitions and creative workshops for various target 

groups: adults, youth, migrants, children etc. We work to help people discover and reach their full 

potential. Creative Ideas was established on 12 October 2011 in Balvi, when its members came together 

to promote the development and international recognition of Balvi town and municipality, to diminish 

social exclusion and to solve important issues for the community by elaborating and implementing 

projects and by mobilizing local society. Balvi municipality is located in North East of Latvia nearby 

Russian Federation border – EU external border. Currently we work in Balvi and the capital city Riga. 
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countries and their cultures in an innovative way. Partners will choose the best quality children's 

literature from the European countries involved in this project. The selected stories are going 

to be translated to languages of partner countries, as well as to English, and workshops will be 

created for them. Through children's stories the project aims to show children a trace by which 

they can discover countries not well known to them, but also to motivate and habituate them to 

critical thinking. The goal is to introduce children to European countries through traditional 

children's stories and also to motivate them to read and understand literature/writings from an 

early age. The TRACE project will be realized by applying the horizontal EU theme Social and 

educational value of European cultural heritage. Through the project we contribute to raising 

awareness of the importance of Europe's cultural heritage through education and lifelong 

learning, support skills development, social inclusion and critical thinking. New participatory 

and intercultural approaches to heritage, as well as educational initiatives aimed at fostering 

intercultural dialogue involving teachers and pupils from an early age will be promoted. The 

main objective of the project is connected with another horizontal EU theme Open and 

innovative practices in a digital era through new and innovative educational methods, 

developing learning materials and tools as well as actions that support the effective use of 

Information and Communication Technologies (ICTs) in education and training.  

The aims of the TRACE project are based on the European reference framework of key 

competences for lifelong learning. Communicating in the mother tongue promotes the reading 

culture and enhances communication skills in the mother tongue. Translating the stories 

encourages communication and learning foreign languages. Digital competences will be used 

through the TRACE E-platform. Social and civic competences help participation in an effective 

and constructive way in social and working life in today's diverse society. The new way of life 

forces us to provide a new kind of education that consists of researching, thinking, and making 

conclusions, with the goal of creating one's own thinking and ideas, developing an 

understanding of oneself and the society we live in and finding one's life orientation and ethical 

values. The key competence Cultural awareness and expression teaches children to value and 

nurture their own culture, helps them learn about different cultures and, through methods of 

philosophy for children, helps them find some answers and knowledge about the world we live 

in, as well as knowledge of ourselves. In this project, a new element is added to the strategic 

partnership since this project will establish “TRACE E-Platform for Traditional European 

Children’s Stories” (IO2). This E-platform will be only the beginning of the portal of traditional 
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children’s stories for EU countries. The TRACE project 

outputs are: stories translated to five EU languages, 

learning materials, workshops and promotional materials 

(e.g. roll ups, leaflets and a web site). The results include 

introducing children from an early age to culture and 

tradition of other European countries and developing their 

critical thinking, which is an important precondition for 

realizing the planned unity of EU countries, and has its foundation in the very idea of the 

European Union. In the TRACE project, new ways of getting to know neighbouring and non-

neighbouring countries are developed from an early age. At the same time, European teachers 

are introduced to children's literature of European countries they are not that familiar with, 

which will enrich their future work. 
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3 What is a Traditional Children’s Story? (Frida Bišćan, National and 

University Library in Zagreb) 

“If you want your child to be intelligent, read them fairy tales”. 

Albert Einstein 

 

The project Traditional Children's Stories for a Common Future (TRACE) is based on an idea 

of raising the reading culture, encouraging critical thinking and fostering multiculturalism 

among children. For that purpose, the authors of the project decided to choose a few traditional 

stories from partners' countries as a basis for exploring and learning about different cultures. 

At the beginning of the project partners were looking for the definition of a traditional children’s 

story and description of its characteristics. Based on four versions made by each partner the 

final version of the definition was determined and used in the survey “Review of the current 

state of the art”. 

In all cultures, traditional children’s stories have been developed as a separate category of 

literature. A traditional children’s story is a story based on the culture, traditional values and 

folk customs of one nation, country or region.  As such, it bears the characteristics of the area 

in which it originated. It is a story that has been told and re-told for many years and consequently 

has become a story that almost everyone knows (the classic). 

It contains elements of local fairy tales, myths, legends and orally shared stories of one nation/ 

country/culture. 

It includes spoken and written stories, pictures, songs, and poems which are supposed to 

educate, instruct and entertain children by conveying the values, attitudes and information 

necessary so that children learn to develop skills to live harmoniously within a certain society 

and culture.  

In all cultures the term traditional children’s story implies fairy tale, legend or myth. Types of 

stories can be determined by content and subject matter, form and structure, style, method of 

communication, function, origin, etc.8 Exploring various sources shows that the definitions 

                                                           
8 Bošković-Stulli, Maja. Priče i pričanje: stoljeća usmene hrvatske proze. [Stories and storytelling: 

centuries of oral Croatian prose]. 2. dopunjeno izd. Zagreb: Matica hrvatska, 2006. p.20. 

about:blank
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have the same or similar explanations for these types of stories. The Cambridge English 

Dictionary defines a fairy tale as a traditional story written for children that usually involves 

imaginary creatures and magic.9 Croatian Encyclopaedia explains the meaning of the word fairy 

tale: Croatian bajka is derived from the verb bajati which means to tell, narrate, talk.10 What 

all definitions have in common is that the fairy tale is usually intended for children, it contains 

wondrous characters (wizards, witches, dragons, giants, magic creatures or objects, etc.), the 

story is a mix of reality and magic. Also, it was usually passed down from one storyteller to 

another before it was written down in a book.  

The stories about fairies are 

common in Slavic mythology. The 

fairies are supernatural feminine 

beings that inhabit the clouds and 

the mountains and dance the wild 

circle around the lake. They help 

people in trouble but sometimes 

they are vindictive and envious, 

they tend to wound the heroes. In  

Photo by Anthony Tran on Unsplash 

general, fairies are good or neutral but people should be careful with and around them because 

fairies get angry easily.  

A legend is usually defined as a story that was originally a story about a saint; nowadays they 

tell stories about things that could be possible and resemble folk tales in content.11   

A myth is a classic or legendary story that usually focuses on a particular hero or event, and 

explains mysteries of nature, existence, or the universe with no true basis in fact.12 Its meaning 

steams from the Greek μῦϑος meaning word, speech, fable, story.  

The ancient Greeks told stories about their gods. These stories are called myths (short for 

mythology). The magical world of the ancient Greek gods was a world full of bickering and 

                                                           
9 Fairy tale. Available from: https://dictionary.cambridge.org/dictionary/english/fairy-tale 
10 Bajka [Fairy tale]. Available from: http://www.enciklopedija.hr/natuknica.aspx?id=5313 
11 Legend. Available from: https://literaryterms.net/legend/ 

https://www.britannica.com/art/legend-literature 
12 Myth. Available from: https://literaryterms.net/myth/ 

https://dictionary.cambridge.org/dictionary/english/fairy-tale
http://www.enciklopedija.hr/natuknica.aspx?id=5313
https://literaryterms.net/legend/
https://www.britannica.com/art/legend-literature
https://literaryterms.net/myth/
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fights and wars and compromise and fear and fun and punishment and love. Many myths were 

based on the fact that gods, like mortal men, could be punished or rewarded for their actions. 

Traditional stories are part of history, tradition and folklore of one nation, often they date from 

ancient or mediaeval times, and were sometimes changed through years by storytellers. One of 

the semantic fields of fairy tales points out that the narrators, in their own interpretations, point 

to some realistic family and social situations.13  

The most common ethical topics in traditional children’s stories usually are the values of 

community, responsibility, peace, hope, justice, sense of equality and meritocracy, dignity and 

respect, solidarity, tolerance and appreciation of moral values.  

 

Image by ParentiPacek from Pixabay 

Traditional stories, fairy tales are an important part of life for every child. They teach children 

about life, moral values, choices a person has in life but also through storytelling fairy tales 

connect the listener and the storyteller, a child and the parent or teacher/librarian. Stories are a 

                                                           
13  Bošković-Stulli, Maja. Priče i pričanje: stoljeća usmene hrvatske proze [Stories and storytelling: 

centuries of oral Croatian prose]. 2. dopunjeno izd. Zagreb: Matica hrvatska, 2006. p.18. 

https://pixabay.com/users/parentipacek-14274096/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=4637005
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=4637005
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=4637005
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=4637005
about:blank
about:blank
about:blank
about:blank
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motivational tool for both learning in general and language learning. By listening to stories and 

conversing with storyteller, children are learning and acquiring language skills.  

By listening to and reading stories, children learn to understand speech and comprehend larger 

thematic units, which contributes to the development of attention, enriches vocabulary and 

improves the level of communication skills. The stories encourage creativity and the 

development of children's imagination by participating in various workshops. 

Children remember events from stories, people's behaviours, the atmosphere which may 

determine and affect their relationship to themselves and others.14  

At the same time, by storytelling, we treasure our literary cultural heritage and pass it on to 

young generations. Storytelling is also a valuable part of increasing social skills, competences 

and knowledge of EU countries and their cultural heritage. Social and civic competences help 

children to participate in an effective and constructive way in social and working life in today's 

diverse society. 

 

 

 

 

 

 

 

 

 

 

 

                                                           
14 Velički, Velimira. Pričanje priča - stvaranje priča: povratak izgubljenom govoru [Storytelling - 

creating stories: going back to the lost speech]. Zagreb: Alfa, 2013. pp. 14-21. 
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4 Thinking Stories (Bruno Ćurko, Petit Philosophy) 

Children’s stories are a very good medium for thinking, understanding and explaining things in 

real world, things in virtual world and things in every possible world.  

The idea of using children’s stories in education for 

teaching children to think is not new. If we look back 

to the Renaissance time, we can find interesting 

Erasmus Desiderius’ theory about fables.  He claims: 

“As an aid to this study can anything be better adapted 

to the youthful capacity than the reading of ancient 

Fables? For they appeal by their romance, they are 

good for moral lessons, they help vocabulary. There is 

nothing a boy more readily listens to than an apologue 

of Aesop, who under cover of pleasant story teaches 

the youth the very essence of philosophy.”15 If we think 

a little bit deeper, we can use all the qualities children’s 

stories as a stimulus for thinking. Fairy tales, fables, all kind of children’s stories have some 

lesson deep in their meaning. “All the great stories of humanity have the capacity to relate to 

the concerns and needs of people at different stages of development. They are “polysemic”, that 

is they have within them layers or levels of meaning and significance which we become aware 

of as we grow in experience and insight (Bruner, 1986). We can find ourselves returning to 

them again and again, seeking fresh insight and nourishment as life persuades us to reformulate 

and rethink those basic philosophical questions about what we know and believe, about right 

and wrong, about human relationships and the self, questions which are of relevance to people 

at all ages and stages of life.“16  

Almost all traditional children’s stories have a moral lesson and it can be used for developing 

thinking in children. From this we can conclude that all children’s stories are thinking stories, 

or to say it better, traditional children’s stories are thinking stories in one way. In today’s world 

there are “artificial” thinking stories, stories created with the main aim to encourage children to 

                                                           
15 Desiderius Erasmus, De pueris ac libertariter instituendis,. Cited in W. H. Woodward,  Desiderius 

Erasmus concerning the aim and method of education, Cambridge University Press, 1904, p.212. 
16 Fisher, R. Stories for thinking – the Philosophy in Primary Schools (PIPS) project in Early Child 

Development and Care, 1995, p. 88. 

 
 

Socrates - Ancient Greek philosopher, 

his traditional dialogue in contemporary 

form is used as a dialogical form for 

developing thinking. 

Image by Gordon Johnson from Pixabay 

 

 

 

 

 

 

Socrates - Ancient Greek philosopher, 
his traditional dialogue in contemporary 

form is used as a dialogical form for 

developing thinking. 
 
Image by Gordon Johnson from Pixabay 
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think. The best example of such a story is the children’s novel by the founding father of 

philosophy for children Mathew Lipman17 or Philip Cam’s Thinking Stories.18  

Image by Наталия Когут from Pixabay 

With the right educational method, every traditional children’s story can become a modern 

thinking story. In these Guidelines some of methods of this kind can be found, such as: 

Community of inquiry, Socratic dialogue, Stories and biographical learning, and Nelson 

dialogue.  

 

                                                           
17 Suki (N.J.: IAPC, 1978); Mark (N.J.: IAPC, 1980), Lisa (N.J.: IAPC, 1976), Harry Stottlemeier's 

Discovery (N.J.: IAPC, 1974), Pixie (N.J.: IAPC, 1981), Kio and Gus (N.J.: IAPC, 1982), Elfie (N.J.: 

IAPC, 1987), Harry Prime (N.J.: IAPC, 1987). 
18 For more information see https://www.amazon.com/Thinking-Stories-1-Childrens-

Philosophy/dp/0868064823  

https://pixabay.com/users/libellule789-5876729/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=2771936
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=2771936
https://www.amazon.com/Thinking-Stories-1-Childrens-Philosophy/dp/0868064823
https://www.amazon.com/Thinking-Stories-1-Childrens-Philosophy/dp/0868064823
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5 Ethics and Educational Values in Thinking Stories (Bruno Ćurko, 

Petit Philosophy)  

Almost every traditional children’s story has some ethical lesson in itself. In many ways, stories 

used to be, as they are today, a kind of moral guide. That is why traditional stories are perfect 

for developing educational materials and tools for ethical education. Today the Ethical and 

values education is very important. This concept – the Ethical and values education was 

developed in different ethical projects. “The expression Ethics and values education (also 

ethical education) allows for a variety of interpretations. In order to properly appreciate it, one 

should first contemplate on several more general dimensions of ethics and values themselves. 

The latter is inherently connected with the conception of a human being, which includes multi-

dimensional and deep anthropological aspects of the nature of a human person. Every 

educational framework, process or method must recognize this. In the formal educational 

process, an all-encompassing nature of ethical reflection and ethical awareness thus calls for an 

integrative approach, in which ethical topics are addressed in most if not all the subjects in 

school, trans-circularly and infusing school life as a whole.“ (Ćurko at al., 2017) Ethics and 

values education is specially focused on the so-called early education for children from 6 to 14 

years old. “Ethics and values education steers children or students towards the search and 

commitment to fundamental values, meaning and purpose in their lives. Ethics and values 

education is also concerned with respectful attitude towards others (both individuals and 

communities alike) and putting one’s beliefs, attitudes and values into practice and everyday 

life.” (Ćurko at al., 2017) 

Through stories children can get to know more about specific topics. Stories often awaken their 

memory and associations, which is why they regularly find examples from everyday life or the 

environment that surrounds them. Stories also empower children to make arguments, because 

at that moment they have a concrete background to help them explain their position on a specific 

topic. Stories give teacher/facilitator great stimulus for discussion. That is why we chose 

children’s stories in the TRACE project as a stimulus in the process of critical thinking. Through 

questions and argumentative answers, we encourage children to think about ethical topics. We 

can conclude that stories are a natural way for thinking and rethinking some ethical issue from 

early school age.  
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6 How to Use Traditional Children’s Stories in Libraries (Frida 

Bišćan, National and University Library in Zagreb) 

 “It is not enough to simply teach children to read; we have to give them something worth 

reading. Something that will stretch their imaginations – something that will help them make 

sense of their own lives and encourage them to reach out toward people whose lives are quite 

different from their own.” 

Katherine Patterson 

Libraries have always been an inexhaustible source of wealth and knowledge gathered in rich 

collections through centuries, with their role in the life of a community as guardians of cultural 

heritage and their contribution to the development of individuals and society. They reflect 

cultural and social maturity of the environment in which they operate and the historical period 

when they were established. Libraries aim to permanently save, in an organized manner, and 

enable usage of everything written and published in a community or a society.19 The 

establishment and development of public libraries was significant for Europe in the 19th and at 

the beginning of the 20th century. The year 1850, when the first Public library act was passed 

in England, is taken as the beginning of public librarianship.20  

Public libraries in Croatia have only started emerging at the time of the establishment of Illyrian 

reading rooms in the 1830s and 1840s. Public libraries in the modern sense of the word in 

Croatia and European countries date back to the first decade of the 20th century, when a 

significant progress in the field of public librarianship can be observed.21  

Public library service for children began in the United States and in England in the 19th century. 

The first children's public library service, as marked by a separate collection and room, was 

established in England in the 1860s.22 At the beginning of the 20th century, public libraries 

specially designed for children were established in France, Germany, Sweden, United 

Kingdom, United States, Russia, etc. Over the coming decades, services for children have been 

                                                           
19 Stipanov, Josip. Knjižnice i društvo. [Libraries and society] Zagreb: Školska knjiga, 2010. p. 15. 
20 Jurić, Šime. Pregled povijesti knjižnica [Library history overview]. Zagreb: Kultura, 1956. pp. 84-

85. 
21 Ibid. pp. 96-97. 
22 Encyclopedia of library history. Available from: 

https://books.google.hr/books?id=WR9bsvhc4XMC&printsec=frontcover&redir_esc=y#v=onepage&

q=first%20children%20department&f=false 

https://books.google.hr/books?id=WR9bsvhc4XMC&printsec=frontcover&redir_esc=y#v=onepage&q=first%20children%20department&f=false
https://books.google.hr/books?id=WR9bsvhc4XMC&printsec=frontcover&redir_esc=y#v=onepage&q=first%20children%20department&f=false
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increasing and improving, becoming one of the most important service in public libraries. 

UNESCO's Public library services for children published in 1957 pointed out that the general 

aim of library services for children is to ensure that every child has adequate and equal access 

to books.23  

The IFLA Guidelines for Library 

Services for Children Aged 0-18 

promote and encourage the 

development of effective library 

services for children of all abilities by 

giving guidance to the international 

library community about children's 

needs and rights on information, 

literacy and reading.  

Image by qiangxuer from Pixabay  

The main purpose of the children's library is to provide resources and services in a variety of 

media to meet the needs of children of all ages and abilities for their education, information and 

personal development.24  

Vinkovci was the first city in Croatia to have a children's department which was founded in the 

year 1937 as part of the Croatian Reading Room under the name Children's Library. It had its 

own collection, working hours, employee and target users.25 The first separate children's 

department in Croatia was opened on 16th October 1950 in the Journalists' House, in the former 

small reading room of the Zagreb City Libraries.26 In the very beginning, the department was 

equipped with inappropriate furniture and the initial collection of 4000 items of books. 

Pedagogically designed work with children begun thanks to Branka Furlan, a prominent 

Croatian librarian who was also the author of the system of classification and arrangement of 

                                                           
23 Public library services for children. Available from: 

https://unesdoc.unesco.org/ark:/48223/pf0000053875  
24 IFLA Guidelines for Library Services for Children Aged 0-18. Available from: 

https://www.ifla.org/files/assets/libraries-for-children-and-ya/publications/ifla-guidelines-for-library-

services-to-children_aged-0-18.pdf 
25 Dječja knjižnica u Vinkovcima [Children’s Library in Vinkovci] // Hrvatski branik. Available from: 

http://library.foi.hr/novine/broj1.aspx?C=13&godina=1937&broj=000043. 
26 Čičko, Hela. Odrastanje uz knjigu: 60 godina prve dječje knjižnice u Hrvatskoj. [Growing up with a 

book: 60 years of the first children's library in Croatia]. Zagreb: Knjižnice grada Zagreba, 2010. pp. 7-

18. 

https://pixabay.com/users/qiangxuer-18974192/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=5711423
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=5711423
https://unesdoc.unesco.org/ark:/48223/pf0000053875
https://www.ifla.org/files/assets/libraries-for-children-and-ya/publications/ifla-guidelines-for-library-services-to-children_aged-0-18.pdf
https://www.ifla.org/files/assets/libraries-for-children-and-ya/publications/ifla-guidelines-for-library-services-to-children_aged-0-18.pdf
http://library.foi.hr/novine/broj1.aspx?C=13&godina=1937&broj=000043


20 
 

 

            

 

books in children's and school libraries. During the 1950s and 1960s, children's departments 

were opened in all major public libraries in Croatia. In 1954, the Karlovac Library formed a 

pioneer section within the existing space with a separate collection of children's books, and in 

1956 a separate space for the children's department with an extra entrance. In July 1955 the City 

Library in Sušak opened its Children's Library with an initial collection of 2500 items of books 

and a considerable number of children's periodicals.27 In 1957, the Medveščak Library opened 

a separate space for working with children and for children's library collection. 

 

Available: https://gkr.hr/Vodic-za-korisnike/Lokacije/Djecji-odjel-Stribor 

One of the most important years in the development of children's librarianship in Croatia was 

1976 when the first playroom was opened in the Medveščak Library in Zagreb, i.e. an organized 

program for preschool children, which included the borrowing of toys. Further development of 

children's departments began in 1993 when the lower age limit for enrolment in the library was 

abolished and playrooms for babies and parents were opened. 

                                                           
27 Šupraha-Perišić, Milka. Početak i razvoj dječjih knjižnica u Rijeci: 60 godina igre i veselja [The 

beginning and development of children's libraries in Rijeka: 60 years of play and joy]. Available from: 

https://gkr.hr/Vodic-za-korisnike/Lokacije/Djecji-odjel-Stribor/Iz-Magazina/Pocetak-i-razvoj-djecjih-

knjiznica-u-Rijeci-60-godina-igre-i-veselja  

 

https://gkr.hr/Vodic-za-korisnike/Lokacije/Djecji-odjel-Stribor
https://gkr.hr/Vodic-za-korisnike/Lokacije/Djecji-odjel-Stribor/Iz-Magazina/Pocetak-i-razvoj-djecjih-knjiznica-u-Rijeci-60-godina-igre-i-veselja
https://gkr.hr/Vodic-za-korisnike/Lokacije/Djecji-odjel-Stribor/Iz-Magazina/Pocetak-i-razvoj-djecjih-knjiznica-u-Rijeci-60-godina-igre-i-veselja
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There are about 300 children's departments in Croatia operating today within public libraries, 

including separate functional units, i.e. a collection of materials and a dedicated space for 

children and youth integrated within the library space. 

The first library department for children in Latvia was opened on 16th December 1919 in Liepāja 

City library. This event is associated with the name of the famous librarian, bibliographer and 

journalist Voldemārs Caune. 

The new library was welcomed positively and with great interest by the children. Special 

children's departments with books for children and their own librarian were opened in separate 

library rooms in order to prevent adults from disturbing children and vice versa, and to be more 

careful in selecting children's reading material.  

A network of individual children's libraries was established in the 1950s and 1960s. For 

example, Cēsis Children's Library (1950); Children's Libraries in Talsi and Valka (1951); 

Children's Libraries in Madona and Balvi (1952) and Sabile Children's Library (1955). In the 

1980s, there was a network of about 115 individual children's libraries and the process of 

centralizing libraries was underway, a whole new structure was formed – the district central 

children's library and its subordinate children's libraries. At present, only some of the children's 

libraries have survived. Moreover, while acquiring new buildings and reconstructing the old 

ones, several libraries have merged into one public library.  

In Spain, the Royal Decree of 22nd November 1912 is the first legal text in the country which 

considers the need for a specific space for children in the libraries28. Article three of the said 

Decree provides for the creation of a sala de niños (children's rooms) in the bibliotecas 

populares (popular libraries), which had to be attended by a teacher. In that vein, the Catalan 

network of popular libraries, created in 1918, included from its opening a children’s section29. 

In the case of Madrid, the network of popular libraries has provided a section for children from 

1926.30 

                                                           
28 Real Decreto de 22 de noviembre de 1922. Gaceta de Madrid No 329, 24 November 1912, pp. 510-

511. Available from: https://www.boe.es/datos/pdfs/BOE//1912/329/A00510-00511.pdf 
29 Carme Camps i Salvat (1982). Las bibliotecas infantiles [The libraries for children]. Tenth Congress 

on Basque Studies, Pamplona (Spain), pp. 237-242. Available from: 

http://www.euskomedia.org/PDFAnlt/congresos/10/10237242.pdf 
30 Pedro Valverde (2015). Las bibliotecas infantiles de Madrid [Children’s libraries in Madrid]. In 

Eulalia Iglesias & María T. Sánchez (Eds), Leyendo Madrid. Cien años de bibliotecas públicas 

[Reading Madrid. A hundred years of public libraries], pp. 55-65. Madrid: Dirección General de 

https://www.boe.es/datos/pdfs/BOE/1912/329/A00510-00511.pdf
http://www.euskomedia.org/PDFAnlt/congresos/10/10237242.pdf
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In the 1930s, the arrival of the Second Spanish Republic implied a notorious advance, since a 

new library policy was undertaken through the Board of Pedagogical Missions and the Board 

for the Exchange and Acquisition of Books for public libraries. Library memories of that time 

reflect aspects such as reading trends and the opinions of professionals on children's reading. 

The progressive political reforms managed to increase the number of girls registered as readers, 

although it was lower in relation to the number of boys. In the summer of 1936, there were 

more than five thousand popular libraries across the country in Spain31, including remote rural 

areas. However, the arrival of the Spanish civil war (1936-1939) implied a notable setback and 

a slow recovery began from the 1950s onwards. 

 

 

 

 

 

 

 

 

 

 

Image by Michal Jarmoluk from Pixabay 

With a history of over two centuries, containing more than one million books and magazines, 

and a host of handwritten codices dating from the 9th to the 19th centuries, the National Library 

of Greece is the custodian of the Greek literary heritage, bridging the past, the present and the 

future. For the first time, in its new facilities the National Library of Greece created a Public 

Section which offers a separate collection for children, teenagers and adults combined with a 

wide range of educational and interactive programs. The Children's and Adolescents’ Library 

                                                           
Patrimonio Cultural. Subdirección General del Libro.  Available from: 

http://www.madrid.org/bvirtual/BVCM019226.pdf 
31 Mariano Boza & Miguel A. Sánchez. (2004). Las bibliotecas en las misiones pedagógicas [Libraries 

in the pedagogical missions]. Boletín de la Asociación Andaluza de Bibliotecarios, 74, pp 41-51. 

Available from: https://dialnet.unirioja.es/servlet/articulo?codigo=1122027 

https://pixabay.com/users/jarmoluk-143740/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=436498
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=436498
http://www.madrid.org/bvirtual/BVCM019226.pdf
https://dialnet.unirioja.es/servlet/articulo?codigo=1122027
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of the City of Athens's Sports and Youth Culture Organization is aimed at children aged 6-15. 

The collection includes Greek and foreign language books covering all areas of human 

knowledge. In the library, children can find a wide variety of board games, as well as computers 

for safe internet surfing. The library organizes educational programs in collaboration with 

schools, as well as events that meet the children's needs for knowledge, entertainment and 

creation. Children's department of the Central Public Library of Sparta has printed and other 

material, which constitutes the collection of the children’s department providing services 

mainly for children under 12 years of age. 

The most common activity carried out in children's libraries in Europe and all over the world 

from 1950s on is storytelling, but librarians also organize small librarians’ clubs, workshops 

for creative writing and drawing, guided reading, reading aloud, interpretative reading, 

transformative dialogue process, knowledge quizzes, listening to music, watching movies, 

puppet theatre performances, process drama, literary meetings with writers and book 

illustrators.  

As mentioned before, the storytelling is the oldest and most popular activity in children’s 

libraries/departments. To make it more interesting the librarians often make a special 

atmosphere by darkening the room, lighting candles, playing music, etc., which contributes to 

greater attention when listening and concentrating on the text. Expressive reading of the story 

(or parts of the story) to children motivate them to create illustrations, draw the characters of 

the story, write their own stories or make a rebus story. 

Guided story reading is used to encourage children to critical thinking and expressing their own 

opinions and attitudes. Children become aware that literary characters also have problems and 

learn how those problems can be solved. Getting-to-know-you games are focused on seeking 

positive attributes to help children strengthen themselves and gain self-esteem and sense of 

personal value. The purpose of Help me solve my problem game is to encourage children to 

state some personal problem (problem they have in the school, at home, with a friend) and try 

to solve it together with his/her friends.  

The activities in which children play by performing puppet improvisations according to the text 

of the story and dramatization they made are also very popular. The great importance of drama-

puppet plays based on literary texts was noticed in the work with children because they affect 
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children’s self-awareness and change of attitudes by contributing to problem-solving abilities, 

developing a value system, and improving interpersonal relationships. 

The results of children’s activities like drawings, literary works, puppet plays are usually 

presented to other children and library users on the occasional exhibitions and puppet shows. 

 

Available: https://gkr.hr/Vodic-za-korisnike/Nasi-programi/Za-djecu-i-roditelje 

The main purpose of small librarians' clubs and literary meetings with writers and book 

illustrators is to encourage children to read because by reading we upgrade and develop 

ourselves as persons and participants in society. By encouraging reading, we create a better 

reader, a critical reader, a person who thinks, and such a person can contribute to the 

development of society.32 

 

 

                                                           
32 Peti-Stantić, Anita. Čitanjem do (spo)razumijevanja: od čitalačke pismenosti do čitateljske 

sposobnosti [By reading to understanding: from reading literacy to reading ability]. Zagreb: Naklada 

Ljevak, 2019. 

 

https://gkr.hr/Vodic-za-korisnike/Nasi-programi/Za-djecu-i-roditelje
https://gkr.hr/Vodic-za-korisnike/Nasi-programi/Za-djecu-i-roditelje
https://gkr.hr/Vodic-za-korisnike/Nasi-programi/Za-djecu-i-roditelje


25 
 

 

            

 

7 Methodologies Used to Teach Critical Thinking through Children’s 

Stories  

7.1 Community of Inquiry (Bruno Ćurko, Petit Philosophy) 

“Community of inquiry“ is a concept introduced by Charles Sanders Peirce, and originally 

restricted to the practitioners of scientific inquiry. “The method of inquiry contains practical 

presuppositions which engender a certain Community of inquiry. We can discern the character 

of this community on the basis of those presuppositions. In general, the Community of inquiry 

would, first, encourage self-criticism, that is, encourage reflection on the beliefs presently held, 

but only if such reflection is warranted by genuine doubt (as opposed to the artificial doubt of 

Descartes). Second, the Community of inquiry would allow and encourage openness toward 

criticism (as opposed to tenacious and authoritative communities). Participants in inquiry would 

be allowed the opportunity to criticize, refute, as well as present alternative views” (Liszka, 

1996: 103–104). M. Lipman expands this concept and claims that Community of inquiry means 

converting the classroom into a Community of inquiry in which pupils listen to one another 

with respect, build on one another’s ideas, challenge one another to supply reasons for otherwise 

unsupported opinions, assist each other in drawing inferences from what has been said, and 

seek to identify one another’s assumptions.“  

Also, David Kennedy claims that “Lipman, taking a cue from 

his friend and mentor Justus Buchler, developed and called 

“Community of philosophical inquiry” the most appropriate 

way to practice with pupils the philosophical curriculum that he 

had developed. This idea is also a philosophical one, and it has 

far reaching implications, both practical and theoretical – for 

learning theory, for theory of teaching, for argumentation 

theory, for theory of knowledge, for group psychology, for moral education, and perhaps 

ultimately of the greatest importance, for grounded political theory and practice.“  

In a lot of different approaches to philosophy with children Community of inquiry is found to 

be the main method. Ethical topics are among the main topics in every serious philosophy with 

children’s programs. On the other hand, one of the methods used in Ethical and values education 

is Community of philosophical inquiry. “The term Ethics and values education (EVE) applies 

to all aspects of education which either explicitly or implicitly relate to ethical dimensions of 
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life and are such that can be structured, regulated and monitored with appropriate educational 

methods and tools.” (Strahovnik, 2015). Lipman developed the method Community of 

philosophical inquiry together with novels (stories); that is why this method is good for the 

TRACE project and for traditional children’s stories. The basic Community of philosophical 

inquiry encourages participants (children) to a reflective experience of an encounter with the 

“other”, engaging with differences within a dialogic space constructed with argumentative 

dialogue. Children sit in a circle and have a logical dialogue about a stimulus. That stimulus 

can be a story as Froggy Girl.  

How to do it? 

● Read the story with a child (one by one, sentence by sentence). 

● When you are sure that everybody understands the story, give them a task to draw the story 

in four scenes, four major scenes.  

● Here are some scenes that children from the Josip Pupačić Primary School Omiš33 chose:  

 

  

 

 

 

 

 

 

 

 

  

 

 

                                                           
33 Thanks to teachers from the Josip Pupačić Primary School Omiš.  



27 
 

 

            

 

The most important scenes from these drawings are: 

● Birth of Froggy girl 

● Froggy sings a song on the cherry tree 

● King/prince listens to the song 

● Froggy goes to the castle 

● Froggy rides on a rooster 

● Froggy becomes a beautiful girl 

● Froggy girl becomes the queen  

 

● When children have finished, look at the drawings together and talk with them. Ask 

them what do they think? Why is that scene important for the story?  

● Take one important scene (riding the rooster) and discuss it with children: why is this 

scene important for them. Start with the child who drew that scene. Let him/her explain 

why this scene is important.  

● Involve all children in the discussion.  

● Instead of a “talking ball”, have a “talking frog”. 

● Discuss with children which is the most important scene? Why?  

● Have fun! 

  

7. 2 Socratic Dialogue (Bruno Ćurko, Petit Philosophy)  

Socratic method – “teaching by asking instead of telling” is a method of questioning named 

after the Greek philosopher Socrates (469 BC–399 BC). The Socratic method is a means of 

evaluating beliefs by examining contradictions among their implications or in other words: 

learning to make room in our minds for different ideas and perspectives no matter how much 

they challenge our current beliefs. The ultimate aim of Socrates’ philosophical method is always 

ethical. It should make us aware of our misconceptions, delusions and self-deceptions and bring 

us to a better understanding of the good and thus help us attain the goal that all human beings 
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desire – happiness (eudaimonia). At the beginning of the 20th century, the German philosopher 

Leonard Nelson developed the Socratic dialogue method to philosophize dialogically in groups 

(die Sokratische Methode, 1922).  

 

Image by Gerd Altmann from Pixabay 

The aim of the Socratic dialogue is to achieve a genuine consensus about the answer to the 

general question. The starting point of the analysis is an example from the real life, but it can 

also be children’s stories. Contemporary tendencies and programs which aim to teach children 

how to think and develop their critical thinking include an updated version of the Socratic 

dialogue, that is, a dialogue which features the Socratic question and answer method. The 

method’s tagline could be “question everything” but based on sound arguments. The method 

can be adapted according to age, and the most important question of the method is “Why?”. 

However, modern-day Socratic method in education is primarily based on thoughtful series of 

questions. These questions open up new questions and new explanations. R. W. Paul divided 

the questions of the Socratic method into six basic types. For example, we can also use story 

about Froggy girl. Let us say that the basic question for thinking/discussion is: Is it fair that 

frog has become queen?  Let us see how this question goes in case of Froggy girl.  

1 Questions for clarification: Why do you say that? How does that relate to our discussion?  

Why you think that it is fair or unfair that Froggy girl became queen? 

https://pixabay.com/users/geralt-9301/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3150404
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3150404


29 
 

 

            

 

2 Questions that probe assumptions: What could we assume instead? How can you verify or 

disapprove that assumption?  

Why did Froggy become queen? Because she brought a wheat flower? Does 

everyone who brings a wheat flower become king/queen? Did Froggy girl become 

queen because she was small? Why? What do you think?  

3 Questions that probe reasons and evidence: What would be an example? What is … analogous 

to? What do you think causes to happen …? Why? 

Why? Why did Froggy girl become the most beautiful girl in the whole world when 

she entered the castle? Does that make sense? Is it because she suffered as a frog? 

Or is she so much better than all of us? Why? 

4 Questions about viewpoints and perspectives: What would be an alternative? What is another 

way to look at it? Would you explain why is it necessary or beneficial, and who benefits? Why 

is it the best? What are the strengths and weaknesses of …? How are … and … similar? What 

is a counterargument for …? 

What did other two girls think about Froggy’s victory? Try to argue from their 

viewpoint.  

5 Questions that probe implications and consequences: What generalizations can you make? 

What are the consequences of that assumption? What are you implying? How does … affect 

…? How does … tie in with what we have learned before? 

How would have the story developed if the prince did not take a walk near the 

cherry tree? Would Froggy girl remain a frog for rest of her life? What?  

6 Questions about the question: What was the point of this question? Why do you think I asked 

this question? What does … mean? How does … apply to everyday life? 

Why do we ask questions about wheat flower? Is that wheat flower important for 

our story? How?  

 

7.3 Stories and Biographical Learning (Bruno Ćurko, Petit Philosophy) 

Stories and biographical learning method is the method which is based on the child’s own 

experience, on the participant’s own experience. That experience is the starting position for 
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discussion, reflection, dialogue. “Methods of integral learning and especially of biographical 

learning can be very helpful in the context of ethics education. While little children like fairy 

tales and pupils in the latent period of life prefer simple stories (in both cases with ethical 

background), adolescents yearn for more complicated stories and biographies. On the basis of 

biographically designed learning processes one can experience very closely how important it is 

to accept and to integrate one’s own life history in order to be able to treat other life histories 

in a respectful manner. On the one hand they project their own experience into the biographies 

of others, and on the other hand they like to integrate some key experiences into their own life. 

It is encouraging, however, to learn that, in an open and honest communication, fears and 

weaknesses are not considered as disruptive factors but can serve as “teaching materials” and 

be transformed to a reason for becoming closer and more sensitive to ethical and moral 

questions. Because they are 

very open for empathy, the 

way for learning processes 

towards more honest and 

truthful as well as respectful 

and responsible 

communication is open.“34 

In our case, we can use some 

personal experience and 

connect with  

Image by Gerd Altmann from Pixabay  

the traditional story. For example, we can use some famous stories. Everybody knows Hans 

Christian Andersen’s story The Ugly Duckling. After joint reading of the story, 

teacher/facilitator can ask children “Can you find some of your experiences in this story?“  

At first, children will probably find it hard to find an answer. Facilitator/teacher can help them. 

One of the ways to go is with a new question: “Has anyone ever rejected you for no reason? 

Did you ever experience something like the rejection of the ugly duckling at the beginning of 

the story?” Give children some time to find examples from their life. Then encourage children 

                                                           
34 Ćurko, Bruno; Feiner, Franz; Gerjolj, Stanko; Juhant, Janez; Kreß, Kerstin; Mazzoni, Valentina; 

Mortari, Luigina; Pokorny, Svenja; Schlenk, Evelyn; Strahovnik; Vojko. Ethics and Values Education 

- Manual for Teachers and Educators, Ljubljana: Project: ETHIKA - Ethics and values education in 

schools and kindergartens, 2015. p. 37.  

https://pixabay.com/users/geralt-9301/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3068940
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3068940
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to share their experience. Of course, prompt the child with well-directed questions, as “Why 

did they reject you? Did you do something wrong to encourage them to reject you? etc.“ The 

starting question for The Ugly Duckling can be different from the above. (“What do you think, 

what would you do if you have similar experience as ugly duckling? Do you ever feel desire 

for revenge?”) 

If we use the story about Froggy girl, possible questions are: Can you find some of your 

experiences in this story? If they do not know what to answer, you can ask them to tell their 

real stories about frogs. Did they meet a real frog in their life? What does it look like? How did 

they feel when they saw or touched a frog? Then, gently enter in little bit deeper into stories. 

Ask them if they have ever heard other children’s story with frogs. Let them tell you a short 

version of the story. Then, together with them, compare the role of the frog in another story to 

that of Froggy Girl. Why do frogs become beautiful girls or princesses or princes in stories? 

What do they think, why is that? Of course, because a lot of people think that frogs are very 

ugly animals. Try to make them reach this conclusion with the aid of the right questions. If they 

do not know a story about frogs, ask them: Do you know any other story where animals or 

beasts turn into humans? Then, of course, ask why ugly animals and beasts in stories become 

beautiful people. Of course, you can always ask, just for fun: Can any animal be ugly? Is frog 

ugly? Is baby frog ugly to its mother?  

 

7. 4 Nelson Dialogue (Bruno Ćurko, Petit Philosophy) 

According to Leonard Nelson (1882 - 1927) Socrates is important as a philosopher and as an 

educator: his, Socrates’ pupils developed independent thinking, taught the method of 

exchanging and interrogating each other’s ideas as a security measure against self-deception. 

Socrates’ teaching was the first attempt at the development of critical self-analysis. The Socratic 

method is for Nelson the only real method of teaching philosophizing. Leonard Nelson also 

used dialogue in the classroom. He understood philosophy as the art of independent critical 

thinking and held the Socratic method to be the only true method of teaching philosophizing. 

That is why the Nelson method is very similar to the Socratic method. Nelson developed his 

own Socratic method for at least 18 years (1909-1927).  
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The first phase of Nelson-Socrates philosophizing in groups begins with choosing a simple 

question for discussion. Usually, the question is asked in the form of “What is X?”, Where X 

represents a universal concept like morality, justice, freedom, friendship, and the like. Once the 

initial question has been determined, each group member offers an example from their own 

experience to answer the question, with the intention that each answer is as close as possible to 

the initially requested general definition. The group then selects an example to use for further 

convergence of the general answer they seek, by investigating the above example more 

thoroughly. The following is an examination of the participant who gave the selected answer, 

in order to deepen the understanding and to determine within the offered definition its basic 

blocks, different chronological steps that lead to the realization of the offered experience that 

makes up the definition. After dissecting the answer, and the individual steps found within it, 

the group tries to determine which step happens universally – what will make the definition 

general, not just applicable to the respondent’s situation. When the mentioned step is found, 

when it is believed that a point has been found within the chosen answer that can make it a 

general definition, the group returns to other examples offered by other respondents to test the 
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working definition. The group then decides whether the working definition can be applied to 

other answers and if not, it is formed to fit the general idea. The group can also offer imaginary 

situations and experiences to test its working definition, and the more hypothetical scenarios 

the definition passes, the stronger it is. If the definition answered all the set possibilities, real or 

imagined, then has successfully shaped the general one – the question, according to the Nelson-

Socratic method of dialogue, has been successfully answered.  

During the discussion, participants, students, pupils must adhere to certain guidelines. The first 

is that they must communicate their own thoughts or experiences, not the various retrieved 

fragments of general knowledge or knowledge based on other people’s ideas. The second 

condition is clear, simple, and unambiguous language, clear speech of the participants. A 

facilitator, counsellor, teacher, or professor, a philosophically educated person acts as a 

moderator who watches the rules and the course of the discussion. The moderator ensures that 

participants stick to the topics and warns them if they deviate from them. Also, the moderator 

does not accept answers or statements that are not coherently formulated or that are inconsistent, 

in order to teach participants scientific speech. In the original Nelson form, the moderator does 

not answer the questions in any way – he/she is the one who tries to determine the interactive 

relationship between pupils and their questions and answers with the help of open questions. 

Nelson warned that discussions like this can often end in general confusion and an unanswered 

question – aporia, but he believed there was nothing wrong with that. In the true spirit of 

Socrates, we will at least get closer to the truth by taking the first step – acknowledging our 

own ignorance. The last step of the discussion, says the author of the book Socrates in the 

Classroom Ann S. Pihlgren, can also be a meta-dialogue. Questions are asked about the quality 

of the discussion itself, point out the potential difficulties that accompanied the dialogue, and 

try to learn a lesson for better future sessions.  

How to use story Froggy Girl in the Nelson dialogue? Start with one interesting question, initial 

question. For example, we can ask children to describe the story about Froggy Girl in just one 

concept. Explain to children what is a concept and then ask them, just for fun, how they would 

describe the story about Sleeping beauty in one word (concept). Explain to them that everybody 

can have different word/concept for the same story. Probably they will start to enumerate 

concepts as: sleep, beauty, kiss, prince, princess etc. After that, come back to Froggy Girl and 

ask them again about one concept – and this is the initial question.    
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8 How to Use Educational Methodologies Digitally in Pandemic 

Times (Alise Vitola) 

8.1 How to Teach Online? 

Due to COVID-19 pandemic, a lot of educational activities have moved online. But teaching 

online requires different types of interactions with children. What works in person does not 

always work remotely. 

Here are a few tips how to organize a great online workshop: 

● Create simple rules of order: For example, at the beginning of the workshop state that 

everyone keeps cameras on all the time and mics on mute unless they are speaking.  

● Remember the importance of your body language: Be pleasant and smile throughout the 

workshop. Nod when children are speaking. Be mindful of the sound of your voice. Keep 

a soft but audible tone. Use body language and gestures with your hands to help establish 

your points. 

 

Less is more! 

Children will not sit in front of an online workshop for long hours. Therefore, virtual workshop 

should be shorter compared to in-person workshop. For example, if you want to begin the 

workshop with reading a story, you can prerecord it and send it to children to listen before the 

workshop. Or you can turn the story into a cartoon and send it beforehand. 

 

Use a lot of interactive material 

Instead of giving a lecture, use a lot of conversation, question & answer sessions, team and 

group exercises. Mix up individual, small group, and big group work, because facilitating a 

discussion with a large group is challenging. 

 

Use virtual classroom features 

Use multimedia materials, animations and videos, drawing and writing on the online 

whiteboard, share screen, etc. 
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Share emotions 

Children are the most emotional group of learners. Be active in showing emotions, use lots of 

gestures with your hands (thumbs up, clapping, etc.), facial expressions, and different voices 

to make the learning experience more entertaining and rewarding. 

 

Be entertaining and fun 

Use entertaining and interesting ideas for opening and closing the sessions: songs, rhymes, or 

a fun greeting. Use various physical teaching aids like puppets, toys, and other objects. Jokes, 

laughter, and funny quotes are very effective when you work with children online. 

 

Be flexible 

Sometimes the workshop will not go according to plan, so be flexible to adjust it to the needs 

of the children participating. If children are too tired and do not want to cooperate, just end 

the workshops earlier. 

 

Use the chat function 

Do something in the chat within the first 10 minutes of your first session. For example, you 

can ask everyone to type in their location. Create little activities in chat during the workshop 

(questions, quizzes etc.) to keep children engaged. You can also ask children to express their 

emotions while listening to the story, using emoticons. 

 

8.2 Adapting TRACE Teaching Materials to the COVID-19 Confinement: The 

Euro-Arab Foundation (José M. González Riera) 

The experience the COVID-19 pandemic was an unexpected phenomenon for which most 

human activities had not designed a previous contingency plan. This was also the case of the 

TRACE project, whose partners had to adapt the activities and outputs to the new unexpected 

scenario. We will try to expose succinctly the process through which the Euro-Arab Foundation 

created its teaching materials, subsequently adapting it to the specific features of the classroom. 
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Finally, we will explain how we transformed the outputs that were originally designed to be 

exploited on-site in classrooms and libraries into virtual materials that could be easily 

implemented by parents at home. 

The first guide was originally created in a very general way because to design any didactic 

intervention it is quite important to take into consideration the attendants’ prior knowledge, 

personal experiences, motivations, emotional intelligences etc. We prepared the guides for The 

Little Bread Bun, The Man, the Boy and the Donkey, and The Caliph, the Shepherd and 

Happiness. In this last case, we created a video in which the story was narrated in an animated 

cartoon.  

After that, once we knew the target audience and had their feedback provided by the teachers, 

we adapted that original guide to tailor it according to the pupils’ general characteristics. We 

even had a pupil with special educational needs, so we had to adapt the materials and design 

some differentiated activities for him (we worked in collaboration with his counsellor). Pupils 

were quite responsive and proactive. They enjoyed the video and participated in all the 

activities. At this point and just the day after we visited the Padre Manjón School (Granada, 

Spain) and implemented all the activities, we were home bounded because of the COVID-19 

outbreak. Due to this we had to readjust all our work to meet the needs of the pandemic 

situation. Then we created a third version of the guide to make stories easy to use from home 

with the parents acting as facilitators. At this stage we decided to create a video version of all 

the stories because up to that moment we only had The Caliph, the Shepherd and Happiness in 

video format as we had created and used other materials and methodologies for the rest of the 

stories.  

 

 

 

 

 

 

 

 

 

The Caliph, the Shepherd and Happiness: https://www.youtube.com/watch?v=2pv3yHtsCPQ 

 

https://www.youtube.com/watch?v=2pv3yHtsCPQ
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We thought that having videos for all the stories could be more motivational and practical to 

work from home. Besides, we created ad hoc guides for parents or adults at home in which the 

materials were simplified. 

Links to the videos developed for the TRACE workshops in Spanish, with subtitles in Arabic, 

French and English: 

The Caliph, the Shepherd and Happiness: https://www.youtube.com/watch?v=2pv3yHtsCPQ 

The little bread bun: https://www.youtube.com/watch?v=YglRl6yxhN0 

The Man, the Boy and the Donkey: https://www.youtube.com/watch?v=XsLC9NeI1Yo 

 

https://www.youtube.com/watch?v=2pv3yHtsCPQ
https://www.youtube.com/watch?v=YglRl6yxhN0
https://www.youtube.com/watch?v=XsLC9NeI1Yo
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9 TRACE Stories with Manuals for Teachers and Librarians 

9.1 Methodologies Used to Teach Critical Thinking through Children’s Stories 

Used in the Stories Developed by the Euro-Arab Foundation (José M. González 

Riera & Slava López Rodríguez)  

The Euro-Arab Foundation developed workshops for the following stories:  

- The Caliph, the Shepherd and Happiness (Spain) 

- The Little Bread Bun (Latvia) 

- The Man, the Boy and the Donkey (Greece) 

As teaching is malleable, facilitators are not encouraged to use one fixed method in teaching, 

but instead teach on the basis of children’s real lives and knowledge and combine different 

methodologies that can contribute to increase the quality of the teaching and learning process. 

In our stories we propose an eclectic methodology based on the model proposed below.  

The Four resources model of Luke and Freebody (1999) states that learners need to engage in 

four important reading practices in order to communicate. These four practices require learners 

to break the code of texts, participate in the meanings of texts, use texts functionally, and 

critically analyse and transform texts. The model provides a balanced and structured practice to 

engage learners in a full range of equally important literacy roles and intends to cover and 

integrate a broad repertoire of textual practices required in new economies and cultures. 

According to Freebody (1992), the components of reading success include the interpretation of 

text, the ability to use appropriate inferences to connect parts of the text and fill in the gaps of 

meaning. This explanation of literacy places less emphasis on the learning of technical skills 

for decoding and is consistent with the sociocultural perspective of learning (Vygotsky, 1978), 

which asks that facilitators move beyond the cognitive versions of literacy development to a 

socially constructed practice. 
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9.1.1 Some Methods Used in Stories by the Euro-Arab Foundation (José M. González 

Riera & Slava López Rodríguez)  

I Socratic pedagogy: this pedagogy emphasizes the role of facilitators in asking provocative 

questions during teaching in order to enhance skills such as reasoning, questioning, comparing, 

and relating ideas to real life examples, engaging in critical discussions.   

II Drawing and thinking methodology: this methodology will be used as drawing promotes 

critical thinking within a sociocultural perspective. Words and pictures have a combined 

strength in conveying meanings and extending children’s imagination. Another strategy to help 

children read texts in a meaningful and critical way is the Three level guide created by Herber 

in 1978, and modified by Morris and Stewart-Dore in 1984. This guide consists of three levels, 

namely the literal, interpretive (inferential), and evaluative (applied) level. The literal level 

requires readers to read the texts and work out the information. The interpretive level requires 

readers to infer the meanings presented in texts by linking to the literal information or to their 

own existing knowledge and experiences. The evaluative level requires readers to combine the 

literal and interpretive information, to analyse different views in texts. It also asks for readers 

to relate information to other contexts. 

III Cooperative learning: this kind of methodology divides the task in parts in order to get a 

group of children who have to cooperate to finish it, but the learning is guided and structured 

by the facilitator, who also shows the correct way to do the different tasks.  

IV Collaborative learning: it can be used to develop children’s creativity and imagination. The 

collaborative learning aims at grouping the children together in order to perform a common 

task. Every child has to do a part of the task and the final result will be the addition of all the 

tasks. The facilitator is only a support. 

Children have their own identities, cultures, and languages they bring into their learning.  This 

view is consistent with the sociocultural interpretation of learning in which culture, language, 

and social practices shape the learning and thinking processes (Walsh, 2006). Facilitators, 

therefore, are expected to build on children’s own skills and experiences in their teaching 

practice. 

V Moral Dilemmas: According to Johnson and Johnson (1993), learning occurs as a result of 

social interaction and we develop cognitively through the relationships we have with other 

people. In this sense, it is proposed that activities are carried out in a collaborative and 
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cooperative manner, so that each child is enriched with the contributions of others and they can 

have a meaningful learning that is, the knowledge acquired during a certain task can be used by 

children in other tasks or contexts, similar or not. In this sense, it is also useful to work on moral 

dilemmas, since the ages at which the stories are directed correspond to the beginning of moral 

development. Moral dilemmas, as defined by Köhlberg (1971), constitute a process of reflection 

aimed at responding to a situation that creates a conflict of values. Therefore, through this 

strategy, the conscience, morality, individualism, critical reasoning and ethical principles of 

children are worked on. 

 

9.1.2 Main Values in the Stories 

The Man, the Boy and the Donkey 

This story teaches the values of respect and tolerance and helps children to develop self-

confidence and self-reliance: 

⮚ Respect and tolerance: the main characters in this Aesop fable are judged by their actions to 

different people in each situation of the story. Sometimes we make the mistake to judge people 

because we do not understand their 

behaviour or their ideas and we try to change 

them. Therefore, it is important to teach 

children these values in order to help them 

understand there is nothing wrong in 

thinking or behaving differently if nobody 

gets hurt. In fact, it can be good for us 

because we can learn and improve  

Image by Mandy Fontana from Pixabay  

ourselves thanks to others’ points of view which are distinct from ours.  

⮚ Self-confidence and self-reliance: the man of this ancient Greek fable tries to please everyone 

in order to avoid constant criticism. As a result of this, he, his boy and the donkey fall down 

into the river. So, children learn an important lesson from this situation: it does not matter how 

hard you try to please everyone it will not be enough (“Please all, and you will please none”). 

It is most important to be in line with yourself. In this sense, children will be able to develop 

their critical thinking, which allows them to analyse a reality and, as a result of the information 

https://pixabay.com/users/3938030-3938030/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=1975258
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=1975258
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they can get, they may create their own ideas or opinions without the influence of the rest of 

people. Thus, it helps children to know when a criticism is constructive and, especially, if they 

want to take it. 

 

The Little Bread Bun 

This story teaches the values of humility and prudence: 

⮚ Humility: as we can see, the little bread bun is really arrogant to all the animals he meets on 

his way. He is constantly showing an overconfident attitude because he thinks he is cleverer 

than they are. Unfortunately, soon he finds someone who is more intelligent than he is. As a 

result of this teaching, the children can learn the importance of being modest. If we look down 

at people, someone will end up giving us a taste of our own medicine sooner or later.  

 

Image by Greg Seymour from Pixabay 

⮚ Prudence: due to his arrogance and overconfidence, the little bread bun does not realize the 

trick of the fox. It is essential for children not to trust people they do not know, because they 

can never know their real intentions. In the story, if the little bread bun had been more prudent, 

he probably would have escaped from the fox.  

 

The Caliph, the Shepherd and Happiness 

This story teaches the values of generosity and gratitude, greed and envy: 

https://pixabay.com/users/costaricacurious0-1320894/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=899378
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=899378
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⮚ Generosity and gratitude: the caliph shows these values to children throughout the story since 

he does not hesitate to please the shepherd in 

order to express his gratitude to him. In 

addition, the caliph does not care about the 

high value of shepherd’s requests because he 

only wants to make him happy. 

⮚ Greed and envy: whereas the caliph teaches 

children the values which are really positive, 

the shepherd’s example is quite the opposite. 

In spite of having everything he asked for, the 

shepherd is more worried about what his 

neighbour has and he is constantly trying to 

have more than the rest of people. The morale 

of this story is closely related to the famous 

saying “If you are greedy, you may  

Image by António Cascalheira from Pixabay  

end up with nothing” the Spanish equivalent of which would be “La avaricia rompe el saco”. 

 

https://pixabay.com/users/cascalheira-202048/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=298650
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=298650
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9.2 Methodologies Used to Teach Critical Thinking through Children’s Stories 

Used in the Stories Developed by the Association Creative Ideas (Agnese Eriņa, 

Ineta Vītola, Sanita Putniņa) 

9.2.1 Some Methods Used in Stories by the Association Creative Ideas 

I Discussion. Discussion of the text allows children to build their vocabulary, problem-solving 

skills and boosts self-esteem by providing an opportunity to express themselves in front of their 

peers.  

The discussion, as a learning method, is a targeted conversation involving the whole or part of 

the group in order to exchange thoughts on a common topic. Participants are looking for 

answers, moving towards a constructive solution to the problem. It is an approach in which a 

participant has the opportunity to talk to others and listen to their answers. The teacher usually 

reviews all complex interactions, when necessary acting as manager, adviser, initiator, compiler 

and dispute-breaker. As the discussion allows participants to work more and get feedback, it is 

more effective than lecturing regarding awareness-raising and problem-solving skills. 

However, information in discussion type lessons is passed more slowly than in lectures. So, a 

lecture is more effective in terms of learning information. The skills we learn in discussion – 

hearing others, judging their arguments, formulating our beliefs in the exchange of thoughts, 

being able to resist the effects of personal disgust or aversion, and being prone to pressure, 

being able to focus on the problem, despite the emotional forces. The discussion method is 

important if we want to improve the skills to think critically and encourage higher-level thinking 

(analysis, synthesis); improve the ability to express oneself based on a judgment based on facts, 

definitions, concepts and principles; allow the learning process to align itself with real-life tasks 

involving more than one person; disseminate knowledge from more knowledgeable to less 

knowledgeable participants; strengthen positive attitudes towards cooperation and learning 

from one another; enable participants to better understand themselves and others. 

Examples of discussing the text include: 

● Children write down obscure/unclear words and expressions and later discuss those with 

the facilitator. 

● Facilitator asks questions about the text and children give their answers. 
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● Forecasting – the facilitator stops reading from time to time and asks the children – 

what, in their opinion, would happen next. 

● Facilitator encourages discussions on topics related to the text (e.g. means of transport, 

war). 

● Spider web – children place the central topic of the story in a circle in the middle of a 

paper and add several lines from the circle centre to smaller circles where they write 

related topics, based on the text. 

 

II Art. Art encourages children to observe the world from many different angles and to take a 

design-thinking approach in finding solutions thus giving them the skills required for critical 

thinking. 

Drawing is the foundation of art. The most daring castles of imagination can be built on it. 

Drawing is at the same time mathematics, music and sport. Mathematics, because it requires 

thinking about different sizes and their relationships. Music, because it calls to delve into the 

rhythms and shades of lines. Sport because by drawing, we learn to control and drive the 

movement and strength of our own body. In drawing, we establish a relationship between a 

vision that captures, a mind that evaluates, and a hand that touches the surface on which we 

create a picture with different materials. In drawing, we learn to spot, see, analyse, understand 

and represent the order of the visible world and things – shape, structure, volume, materiality 

and space. 

Examples of using visual arts to work with a story include: 

● Creating an illustration – drawing moments of the story, creating a fairy tale character 

from a coloured cardboard, creating a composition from different images. 

● Understanding an illustration – children try to tell what is going on in an illustration by 

quoting the story. 

● Evaluating an illustration – children explain why they like that particular illustration 

(for example, because of the quality of the drawing; because it is the best part of the 

story; because of artistic freedom that the painter used in his/her picture). 

Examples of using performing arts to work with a story include: 
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● Roleplay - selecting a part of the story, creating and playing dialogues for the respective 

characters. 

The ability to maintain and develop a dialogue in line with the communication situation. 

In order to develop the skills of creating dialogue, teachers should offer texts in different 

forms – listenable, readable, viewable in video format, which includes dialogue in 

different communication situations. Dialogues should reflect differences in behaviour 

between the parties involved, illustrate compliance with the speech label (or non-

compliance). When analysing the proposed texts, pupils can conclude what needs to be 

known and followed in order to establish a dialogue, and these are the communication 

rules. Pupils should also be offered to analyse their speech behaviour during dialogue. 

For this purpose, it is helpful to make an audio or video recording of the dialogue. 

● Staging a performance – making dolls for the characters and staging a performance. 

Theatre art forms and develops a pupil’s understanding of theatre art as an art of action, 

alongside visual art as visuals to the art of spatial understanding, music as sound and 

lyrics for perceptive art, literature as the art of text understanding. By learning the 

specific skills of theatre art, the child develops body plastic and verbal speech 

techniques and physical orientation, cooperation with the audience and partnership in 

communication, which are necessary to demonstrate fully and convincingly their 

performance in other subjects, to develop as well as to develop day-to-day contacts in 

different situations of life. For a more successful learning of the results to be achieved 

by a pupil in theatre art, it is recommended that there be a close cooperation in the 

training process with teachers of literature and language, as well as teachers of other 

subjects, according to the specific nature of the topic. In the theatre art, pupils will 

choose from their own experience, so the teacher should be open, able to help the pupil 

manage his/her emotions, pedagogically respond to individual problems of each pupil, 

especially in emotional, different learning situations. 
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9.2.2 Main Values in the Stories (Agnese Eriņa, Ineta Vītola, Sanita Putniņa, 

Association Creative Ideas) 

 

The Little Bread Bun35 

This story teaches the norms of contacting people: 

⮚ The folk tale helps to realize the moral basis of communication and to observe the norms 

of contacting people. Latvian proverb says: Cunning as a fox.  

 

Theseus and the Minotaur 

This story teaches the following values: 

⮚ Respect for life, oneself and others, cultivation of virtues of responsibility, courage, wisdom 

and justice. Latvian proverb: It is good to be strong, but twice as good to be smart. 

 

Image by Artie_Navarre from Pixabay 

 

The Star Tram 

This story by Juris Zvirgzdiņš teaches the value of the sense of history and belonging: 

⮚ The story helps to initiate in the child a sense of history, starting from his neighbourhood, 

environment and family, to develop an understanding of the impact of historical events on 

contemporary conditions and beliefs, and a sense of belonging to a definite place, a family, 

                                                           

35 A different approach to this story can be seen in 9.1.2. on pp. 41. 

https://pixabay.com/users/artie_navarre-66276/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3747720
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3747720
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the nation and the country. Latvians have a saying: A crust of bread on father's table is 

tastier than a roast in a foreign home. 

 

The Old Man’s Mitten 

This story teaches the value of kindness: 

⮚ Any person can possess a kind heart, which is endowed with the best human qualities like 

benevolence, tactfulness, sympathy, compassion, kindness, mercy and calmness. Such 

qualities are considered to be human spiritual values. They are reflected in human activities 

and thinking. 

⮚ Kindness is an important asset for people who live, study, work or rest together so that they 

can feel well and secure. Latvian proverb says: Little things in life are needed to make a 

man delighted, and a cheerful man will not lack anything. 

 

Image by Trang Le from Pixabay 

 

The Man, the Boy and the Donkey36 

This story teaches the following values: 

⮚ To act according to one's reason, because what others say is not always the most correct, 

the ability to make one's decision and stick to it. Latvian proverb: When doing 

something, think about the end; when sewing, throw the knot. 

                                                           
36  A different approach to this story can be seen in 9.1.2 on pp.40. 

https://pixabay.com/users/bytrangle-6596164/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3031401
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=3031401
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The Golden Egg 

The folk tale teaches to respect the living creatures and the environment around us. Greed 

does not lead to anything good. Latvian proverb says: Though you do not have a golden 

palace, life is nice all the same. 

 

The Fly is Granted the Freedom of Choice 

The folk tale discusses the ability to find a moral solution to ethical conflicts. Latvians have a 

saying: Do to others as you would have them do to you. 

 

Surya Prakash from Unsplash 

 

Wild Animals and the Dough Box Maker 

Generosity and sharing are some of the positive qualities of human beings, cultivated from the 

childhood. The fairy tale raises awareness of the joy of working together, of trying to contribute 

to the common cause. It also stresses the necessity to sympathize with everyone and give a 

helping hand in a difficult time. Latvian proverb says: May God bless the man so he can gladly 

give to his neighbour, who should not beg. 

https://unsplash.com/@surya1213
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9.3 Methodologies Used to Teach Critical Thinking through Children’s Stories 

Used in the Stories Developed by the University of Peloponnese (Evangelia 

Papaloi & Despina Karakatsani) 

Through storytelling children develop a spirit of community and cooperation. Stories reveal 

fundamental social values (i.e. faith, justice, compassion, courage, honesty, trust, peace, safety, 

etc.) and other important qualities in an accessible and compelling way that helps children build 

a strong character, personality traits and skills. Children increase their confidence and self-

esteem as they work to analyse and interpret a story, they receive positive attention from peers. 

Moreover, through international stories, children expand their respect and appreciation of 

different cultures. 

Apart from that, storytelling encourages children to develop “the ability to understand, solve 

problems, and apply practical knowledge to acquire skills that contribute to the children’s 

quality of life in the contemporary world” (Tot, 2010). 

In this creative process, the role of the facilitator appears to be extremely important. After 

formulating and highlighting a problem situation, the facilitator proposes various 

methodological tools to children so that they develop critical thinking by analysing the problem 

and by looking for opportunities to solve it (Rosandić, 2005). 

 

9. 3.1 Some Methods Used in Stories by the University of Peloponnese (Evangelia 

Papaloi & Despina Karakatsani) 

I Drawing and thinking methodology: drawing promotes critical thinking within a 

sociocultural perspective. Words and pictures have a combined strength in conveying meanings 

and extending children’s imagination. In brief, children are encouraged to create their own 

drawings from the story and through them, represent their ideas, feelings, emotions about the 

heroes of the story. At the end, the group creates a small sketch book with the drawings of all 

the children. 

II Collaborative learning: it can be used to develop children’s creativity and imagination. This 

method encourages children to work together in order to perform a common task. Every child 

has to do a part of the task and the final result will be the addition of all the tasks. 
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III Socratic method: The Socratic method is a means of evaluating beliefs by examining 

contradictions among their implications. The ultimate aim of Socrates’ philosophical method is 

always ethical. It should make us aware of our misconceptions, delusions and self-deceptions 

and bring us to a better understanding of the good and thus help us attain the goal that all human 

beings desire – happiness (eudaimonia). As far as the questions of the Socratic method are 

concerned, R. W. Paul proposes the following six basic types: 1. Questions for clarification, 2. 

Questions that probe assumptions, 3. Questions that probe reasons and evidence, 4. Questions 

about viewpoints and perspectives, 5. Questions that probe implications and consequences, 6. 

Questions about the question asked by the facilitator and implications to everyday life. 

IV Moral dilemmas: moral dilemmas, as defined by Kοhlberg (1971), constitute a process of 

reflection aimed at responding to a situation that creates a conflict of values. Therefore, through 

this strategy, the conscience, morality, individualism, critical reasoning and ethical principles 

of children are worked on. According to Johnson and Johnson (1993), learning occurs as a result 

of social interaction and we develop cognitively through the relationships we have with other 

people. In this sense, it is proposed that activities are carried out in a collaborative and 

cooperative manner, so that each child is enriched with the contributions of others. Moreover, 

children learn to apply the acquired knowledge in other tasks or contexts, similar or not. The 

facilitator may ask some questions regarding the main problem of the story and give an example 

so as to be sure that all children have understood the task. Then, children are encouraged to 

think critically and express their feelings, by working in pairs. Finally, all arguments and points 

of view are presented and discussed within the whole group.   

V Improvisation: it is a very useful tool which can be applied in many collaborative and 

cooperative activities. More specific, after having listened to the story, children are invited to 

make an improvisation as follows: one child will be the director, one group of children will be 

the actors, another group will be responsible for the lights, the music, the setting, etc. Then, all 

the groups improvise the whole story and, finally, they all discuss about this experience in the 

classroom. Thus, children learn to cooperate, to be responsible for a task, to construct 

arguments, to present themselves, to have self-confidence, to be creative, to trust others, to 

respect others’ opinions, etc. 
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9.3.2 Main Values in the Stories (Evangelia Papaloi & Despina Karakatsani, 

University of Peloponnese) 

 

Icarus and Daedalus Wing 

Values: This story reveals the importance of responsibility, analytical thinking, creativity and 

humility. 

⮚ Responsibility: this story reveals in a very impressive way that one should undertake 

one’s role with responsibility and maturity so as to protect the beloved persons. It shows 

the importance of protecting one’s family and to avoid risk when the safety of other 

persons is involved. 
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⮚ Analytical thinking: Children learn not to take risks and to act only after having 

examined all alternatives in a given situation. Decision-making must be the result of a 

cost-effectiveness analysis. 

⮚ Creativity: creative thinking is very important and one should learn to use one’s 

imagination in order to find a solution to one’s problem. Children learn that there are no 

limits in thinking and that we can achieve our targets if we are creative, inventive and 

persistent. 

⮚ Humility: apart from having self-confidence and self-knowledge, one should learn to be 

humble and not arrogant about one’s capacities and skills. The story teaches children to 

be humble about all the things and skills they have and to continue to cultivate their 

spirit and personality. 

   

The Traveller and the Goldsmith 

Values: This story reveals the values of justice, respect and tolerance, humility, generosity & 

gratitude as well as honesty. 

⮚ Justice: justice is a very important value in our life, both for everyday people and those 

who have the power. Through this story, children learn the importance of thinking, 

acting and behaving according to fundamental values which would be their ethical 

compass in life. Justice may have various facets in a child’s life and is strongly 

associated with fairness, objectivity, transparency, etc. 

⮚ Respect and tolerance: the main characters in this story are judged by their actions 

regarding different people in each situation of the story. Sometimes, we make the 

mistake to judge people because we do not understand them and we try to change them 

and, sometimes, we underestimate others. Hence, it is important to teach children 

respect and tolerance in order to help them understand that there is nothing wrong in 

thinking or behaving differently if nobody gets hurt. In fact, others’ points enrich our 

perspective and our thinking and help us to become better. We have to respect others 

and be tolerant toward different opinions, cultures, appearance, etc. 
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⮚ Humility: children learn that being humble regardless of the social status is very 

important in one’s life. Moreover, those who have the power must inspire their followers 

and lead by example, showing others how to act properly.  

⮚ Generosity and gratitude: generosity and gratitude are very important values. It is very 

important that children learn to express their gratitude towards others, help others and 

trust others. This story also gives the opportunity and makes children think about the 

importance of trust, energetic listening and empathy in their everyday interactions.   

⮚ Honesty: this story helps children understand the importance of having faith in truth as 

well as to defend and claim one's rights and also, keep one's promises. The heroes of 

this story may act as a paradigm for children so as to cultivate a strong and stable 

personality based on these values. 
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9.4 Methodologies Used to Teach Critical Thinking through Children’s Stories 

Used in the Stories Developed by the Croatian Partners  

9. 4. 1 Some Methods Used in Stories by Croatian Partners 

9.4.1.1 Methodology Used by the National and University Library in Zagreb (Frida Bišćan, 

NSK & Keti Krpan, Zagreb City Libraries) 

 

I Storytelling and listening: this methodology can be used in combination with showing some 

pictures related to the story. Using this methodology children are focused on the language. By 

listening to stories and conversing with storyteller, children learn and acquire language skills. 

Children remember events from stories, people’s behaviours, the atmosphere which may 

determine and affect their relationship to themselves and others. 

II Guided story reading: this methodology encourages children to critical thinking and 

expression of their own opinions and attitudes. Step by step guided reading arouses interest in 

a child, encourages personal connection with the fairy tale, develops imagination and stimulated 

verbal expression by predicting the way the plot will develop. In the next step simple questions, 

the so-called memory questions are used (to which a child has only one answer). Even more 

important are complex questions that require analysis, the use of imagination and connection 

with situations from the personal life of the participants. Children become aware that literary 

characters also have problems and learn how those problems can be solved.  

III Interpretative reading: Interpretative reading is based on intensity, intonation, voice 

timbre, tempo, articulateness and expression and it is especially important in the perception of 

the story (abounding in rich sentences with numerous stylistic features). Words that the children 

do not understand will be explained. 

IV Creative writing: this methodology is based on critical thinking, recognizing moral and 

ethical values of the characters and increasing language skills. Each participant can finish the 

story in the way he/she would like to solve the main character’s problems by using literary work 

or comic strip. 

V Drawing: this methodology promotes critical thinking in a special way because drawings 

show in the best way the depth of children's imagination and reactions to the story by the 

means of communication and visualisation of interior experience of the story.  
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VI Puppet improvisations: this methodology shows the great importance of drama-puppet 

plays in the work with children based on literary texts because they affect children’s self-

awareness and change of attitudes by contributing to problem-solving abilities, developing a 

value system, and improving interpersonal relationships. Problem situations from the fairy tale 

are put to life by using a puppet game which investigates possible solutions. 

VII Process drama: the story becomes a framework to process drama. In the first phase it is 

planned as a more closed form in which the major part of the drama is defined. After the content 

of the story was elaborated in that way, process drama opens gradually, giving a new space for 

imagination and creativity of participants. Drama participants introduce new characters and 

change the content of the fairy tale in a defined time.  

VIII “Getting-to-know-you games“: this methodology is focused on seeking positive 

attributes to help children strengthen themselves and gain self-esteem and sense of personal 

value, to encourage children to state some personal problem (problem they have in school, at 

home, with a friend) and try to solve it together with his/her friends.  

 

9.4.1.2 Methodology Used by the Josip Pupačić Primary School Omiš 

I Discussion is a form based on the stated statements and opposing opinions, a certain method 

is critically considered and a solution is tried to be reached. In this approach, everyone has the 

opportunity to talk to others, hear and reflect on the opinions and views of others. The aims of 

the discussion are to focus on the problem, develop critical thinking by questioning, analyse 

and process the stated claims. This method develops different abilities: opinions, appreciation, 

understanding, acceptance. Examples of discussion of the text include: 

- The facilitators encourage discussion related to the text 

- The facilitators encourage children to envisage different outcomes that could have 

resulted in a changed ending or just one detail in the text 

II Art encourages us to observe people, things, events and experiences from different angles, 

giving us a different approach.  One of the basic arts is painting (drawing).  

III Drawing and painting allow us to express our opinions and attitudes through colours, 

creating new shapes, creating our reality on the paper. 
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IV Socratic method – this concept was created by Socrates and implies a way of identifying 

hidden personality traits through leading questions. The Socratic method is a combination of 

irony and maieutics with induction and formulation. The reception of maieutics was first 

mentioned by Plato in his dialogue Teetet. This method finds its application in education, it is 

based on re-examining one's own doubts and conflicts, encouraging awareness, understanding, 

achieving a goal. 

V Listening is a method aimed at understanding the complete content of the text; extracting 

keywords and writing notes about the text. The purpose is to connect information with existing 

knowledge and experience. 

VI Creative writing is a method that encourages the development of imagination, critical 

thinking and anticipation of events. 
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9.4.2 Main Values in the Stories 

The Story of the Plitvice Lakes (Bruno Ćurko, Petit Philosophy) 

This traditional story talks about the good black queen. She is always ready to help her people. 

In the period of drought, people ask their queen for help and she helps them. With the help of 

rain she made the Plitvice lakes (one of the most beautiful natural places in Croatia). Every time 

when her people are in great trouble, she comes to help them. Why? Because her people are 

good, faithful and loyal. These are the values promoted in this story. Of course, the black queen 

takes care of good and poor people and punishes violence and injustice. 

 

Image by Pixels4Free from Pixabay 

 

The Bee is Punished for Lying   

(Agnese Eriņa, Ineta Vītola, Sanita Putniņa, Association Creative Ideas) 

The folk tale intends to raise children’s awareness to how goodness and evil are manifested in 

life, and why good behaviour deserves high reputation in the society. Latvian belief says: Lies 

have short legs. The folk tale helps to realize the moral basis of communication and to observe 

the norms of contacting people. Latvian proverb says: Cunning as a fox. 

https://pixabay.com/users/pixels4free-4415186/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=2030631
https://pixabay.com/?utm_source=link-attribution&utm_medium=referral&utm_campaign=image&utm_content=2030631
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Manda’s Well  

(Frida Bišćan, National and University Library in Zagreb) 

This story teaches about generosity and courage: 

⮚ Generosity is a value that teaches children to be kind to all people, help everyone and 

not to pay attention to external appearance. 

 

Image by M. Vrdoljak / TZGZ 

⮚ Courage: the courage and kindness of the main character and the help provided to the 

lonely knight were returned by love and respect.  
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Froggy Girl  

(Frida Bišćan, National and University Library in Zagreb) 

This story teaches about modesty, gratitude and responsibility: 

⮚ Modesty: the characters of husband and wife show children the importance of being 

modest because good people are rewarded for their humility and faith.  

⮚ Gratitude: teaches children and helps them understand the importance of being 

grateful for small things in one’s life. 

⮚ Responsibility teaches children about life, moral values and choices a person has in 

his/her life. 

 

The Grateful Creatures 

(Frida Bišćan, National and University Library in Zagreb & Agnese Eriņa, Ineta Vītola, 

Sanita Putniņa, Association Creative Ideas) 

This story teaches about respect, tolerance and generosity and value of community. 

⮚ Respect and tolerance are the values that teach children not to judge people or call them 

names, they raise the consciousness of respecting differences and equality, and teach 

children respect and tolerance in order to help them understand that there is nothing 

wrong in being different.  

⮚ Generosity is the act of being kind, selfless and giving to and helping others.  

⮚ Value of community: the strength given by communion can overcome and solve all 

obstacles. 

The story helps children to understand the interconnection between good behaviour, helpfulness 

and their consequences. It helps to promote their understanding of being helpful, directing their 

attention to the fact that helpfulness in some cases is also associated with a selfless and altruistic 

behaviour. Latvian proverb says: The hand that gives is also the hand that receives. 
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The Monk and the Weasel 

(The Josip Pupačić Primary School Omiš) 

This story reveals to us the importance of responsibility, thinking, drawing conclusions based 

on evidence reviewed from multiple points of view. The story reveals that we should never 

make conclusions based on what is exposed to us, but we must search ourselves, look for 

different points of view, and make final conclusions ourselves. 

 

The Black Ram 

(The Josip Pupačić Primary School Omiš) 

This story reveals the importance of responsibility, listening, accepting the advice of adults who 

give it for a reason. The story teaches that we should respect the customs and beliefs of our 

social environment. The story teaches us not to lose control of our actions that can lead us into 

trouble. 

 

Paxson-Woelber from Unsplash 
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10 Some Examples of Good Practice from our TRACE Project 

10.1 Black Ram Story Activities in the Josip Pupačić Primary School Omiš  

The narrator (teacher) reads the story while showing pictures and illustrations of the black ram 

and river Cetina using PowerPoint (or some other digital tool). After reading, children discuss 

about the story’s ethical and moral questions. 

 

Self-reflection: 

● How would you describe Josip? Does he always listen to other people’s advice? 

● Do you always listen to other people’s advices and follow the rules? 

● Do you follow the rules without questioning them? 

● Did Josip believe in God? 

● Why he did not say prayers when he heard the church bells? 

● Was he afraid of God’s punishment?  

● Would you be afraid if you ignored bells’ ringing? 

● Did Josip have lunch? Why? Where did he go? 

● Did he remember his mother’s words about river? What was she was warning him 

about? 

● What did he see on the river? Was he scared? Would you be scared? 

● Do we act reasonably when we are afraid of something/someone? 

● Are there some situations when fear is good? 

● Can it be good not to listen?  

● How did he escape from the ram? Did he look back? 

● Who saved his life from the certain death? 
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Brainstorming (the ram) 

● Form groups of 3-5 children, write their ideas on paper.  

● The ram came to the river Cetina just in time, at noon and when the ringing of bells 

can be heard… 

● What kind of powers the ram has …?  

● What does it sound like? 

● Where does it live?  

● Where does it take the caught children? 

● What does the herd look like? 

● It got its powers by …? 

 

Let’s be creative! 

Children can choose between the following tasks: 

● Write a story with a different ending. What would happen if Josip was not afraid? 

● Write the same story, but now you are the main character. What would you do? 

● Create pictures based on the story. Present them in the front of class. 

● Make a riddle (default solution: the black ram, lamb, fear). 
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Dramatization of Black Ram: 

 

 

 

 

 

 

 

 

 

More interesting activities from the Josip Pupačić Primary School can be found here:  

● https://drive.google.com/file/d/1S5I7cPhV0DkupyVPwbRGeMX2iuesEA9T/view?us

p=sharing  

● https://read.bookcreator.com/waTPp2AX1iVyUtdUFlwjTXl5s9o1/Mh087wK0TnGII

LYNPuxM2g  

● https://read.bookcreator.com/vHj91fNB0hgt4o47KgSV1y9wjp33/vr5U6-_0Q8-

ZWFU0IvI5Jw  

 

 

https://drive.google.com/file/d/1S5I7cPhV0DkupyVPwbRGeMX2iuesEA9T/view?usp=sharing
https://drive.google.com/file/d/1S5I7cPhV0DkupyVPwbRGeMX2iuesEA9T/view?usp=sharing
https://read.bookcreator.com/waTPp2AX1iVyUtdUFlwjTXl5s9o1/Mh087wK0TnGIILYNPuxM2g
https://read.bookcreator.com/waTPp2AX1iVyUtdUFlwjTXl5s9o1/Mh087wK0TnGIILYNPuxM2g
https://read.bookcreator.com/vHj91fNB0hgt4o47KgSV1y9wjp33/vr5U6-_0Q8-ZWFU0IvI5Jw
https://read.bookcreator.com/vHj91fNB0hgt4o47KgSV1y9wjp33/vr5U6-_0Q8-ZWFU0IvI5Jw
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https://unesdoc.unesco.org/ark:/48223/pf0000053875  

10. https://www.boe.es/datos/pdfs/BOE//1912/329/A00510-00511.pdf 

11. http://www.euskomedia.org/PDFAnlt/congresos/10/10237242.pdf 

12. http://www.madrid.org/bvirtual/BVCM019226.pdf 

13. https://dialnet.unirioja.es/servlet/articulo?codigo=1122027 
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